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Train-the-Trainer
Curriculum Development

Lesson Plan
Curriculum Development

Overall Time - 10.50 hrs.

Page 1

Administer Preview - .25 hr.
Before any instnictional activities, the curriculum development preview is administered as amotivational activity. The preview also illustrates the type of information that will be presented.No answers are given at this point (same form is used for review). Answers are given afterreview is administered.

Motivational Activity - 16 hr.
Using index cards, write characteristics of functional context curriculum from handout -"Characteristics of Effective Workplace Literacy Instructional Programe, numbering each card(cards should be prepared before session). Turn cards where participants cannot see writing.Each participate selects a card (continue selection until all cards are chosen - some participantsmay have more than one card). Ask each participant to read and explain the chosen characteristic(instructor proceeds sequentially according to card number).

Learning Activities

1. Define Functional Context Curriculum - 75 hr.
a. List Characteristics

Instructor conducts a group discussion concerning characteristics presented inmotivational activity. Distribute handouts - "Characteristics of Conventional and
Performance-Based Programs" and "Characteristics of Effective Workplace LiteracyInstructional Programs". Participants compares and contrast the characteristic they chose,during the motivational activity, to traditional adult education programs.

b. Illustrate Components Of Functional Context Curriculum
Using flowchart from ESJC's Workplace Literacy Grant, page 30, illustrate the
steps/components in developing functional context curriculum. Distribute handout andillustrate examples oftools utilized during each step.
For example: .Employee Needs Assessment

a. Surveys (Structured Surveys - CASAS)
b. TABE
c. Observation
d. Personal Interviews
e. Group Interviews

EST COPY AVAILABLE
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Train-the-Trainer
Curriculum Development Page 2

c. Teach Vocabulary
Using list of words from Dr. Tim Alford (vocabulary handout), lead a group discussionabout each term.

2. Derme Elements of Curriculum Development - .25 hr.a. Using "Principles" handout, randomly select participants to read aloud a principle. Askparticipant to relate application of principle to the workplace.b. Conduct a mini-lecture on Curriculum Development using the "Curriculum Development"handout.
1. Emphasize the Steps in Curriculum Development:a. Design

b. Implementation
c. Evaluation

2. Identify Responsible Personnel at Each Step
c. Lead a group discussion concerning the elements of curriculum design. Using ESJCscurriculum guide sheet, illustrate:

1. Specific Instructional Objective
2. Learning Activities
3. Resources/Materials
4. Evaluation
Ask participants to discuss the reasons that time is important to note - the amotint of timefor overall instruction and the amount of time for each objective. Explain that otherinstructors will use the curriculum module. These instructors need to have some type ofidea whether the instruction should take 5 minutes or 5 hours.

3. Analyze Objectives - 1.50 hr.
a. Define Performance Objectives

Lead a group discussion on the importance of well written objectives. Distribute handout- "Performance Objectives". Using the handout, define performance objectives, state thepurpose of performance objectives, and discuss the guidelines for developing performanceobjectives.

b. Analyze Cognitive Levels
Conduct a mini-lecture on Bloom Taxonomy of Objective's referencing article number 2from pre-conference activity. "Alternative Assessment for Adult Learners". Discuss thetaxonomy using the handout - "Levels of Cognitive Behavior"

c. Illustrate Effective/Deficient Verbs
Distribute handout, "Verbs for Writing Performance Objectives". Point out acceptable
and unacceptable verbs. Lead a group discussion concerning why the verbs are
unacceptable. Refer back to the definition and guidelines of performance objectives.Using the handout "Deficient Objectives", write the numbers 1 through 7 on slips of paper.Write free on slips to equal the number of participant (including the seven previous slips)
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Fold each slip and place in a cup. Shake cup and uk each participant to select a slip.Participants choosing numbers 1 through 7, using handout "Examples of DeficientObjectives", read aloud and explain the statement corresponding to the number selected.The instructor asks other participants if they agree with the explanation. Instructorclarifies any discrepancies. After completion of the discussion on deficient objectives, theinstructor distributes the list of action verbs. The instructor states that having a listassessable, especially one that is already broken into categories, helps tremendously whenwriting curriculum.

d. Relate Objectives to Bloom
Explain that Bloom's taxonomy and categories ofverbs compliment each other. Use bothconcepts when writing cuniculum.

e. Relate Objectives to Literacy Task Analysis
To help participants synthesis all the presented information, state that these objectivesstem from the literacy task analysis conducted when assessing the workplace. Whenwriting curriculum, objectives should relate directly to skills needed by workers in theworkplace. Distribute ESJC IEP form that list the objectives for new hires at Pridecraft.State that these objectives were derived from the literacy task analysis and written usingthe concepts of performance objectives.

4. Define Elements of an Effective Lesson Plan - 1.5. hrs.a. Discuss tcCIR Components
Instructor conducts a mini-lecture discussing the importance of setting the stage forinstruction - set induction. A sheet from a fiipchart with the acronym - tcCIR written isplaced onto the blackboard. Instructor discusses each element and distributes handout -"TcCIR" for students to reference. Participants are asked to give a workplace specificexample of each letter. Reference activities used in this workshop to create the tensionstate:

1. Index Cards
2. TABE
3. Tennis Balls
4. Written Preview
5. Video

b. List Elements of an Effective Lesson Plan
Distribute handout - "Guidelines for Lesson Design". Lead a group discussion
concerning each of the six steps. When discussing feedback, add the term closure.
Emphasize the important of synthesizing the information at the end of each session.

c. Illustrate General Theory of Sequencing Instruction
Using handout - "A General Theory of Instructional Sequence for Adult Learning",
discuss each step.
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Ask participants what is missing:
1 Evaluation - after instruction and throughout instruction2. Closure - concluding activity

Distribute revised handout - "General Sequenced - Revised" which contains the missingcomponents.

d. Compute Readability Levels
Distribute handout concerning the different type of formulas to compute readability("Readability Formulas"). Explain that the Fry and Fog are commonly used in workplaceliteracy programs. Explain the reason for conducting readability test on materials in theworkplace - major use of readability formulas and limitations ofreadability formulas (seepage two of the handout - "Directions for Using Fry's Graph"). Explain the steps in usingFry's Graph. Lead a guided practice in computing readability levels using "PracticumExercise I". State the other exercises may be completed if addition practice is needed.Next, present the Cloze Test as another technique of computing readability levels. Explainthe steps using the handout - "The Cloze Exercise". Ask participants to complete theexercise. After completing the exercise, read the correct passage (Passage I).

e. Compare/Contrast Instructional Techniques
Distribute handout - "Instructional Techniques". Lead a group discussion concerning theadvantages and disadvantages of each technique as marked in the knowledge, skills, andattitude column on the handout.

5. Apply Elements of Good Curriculum Design and Lesson Plans - 4.00 hrs.a. Discuss CASAS Curriculum Materials Matrix
Illustrate the system CASAS has developed to assist instructors in matching materials(resources) to objectives.

Explain the matrix:
I. Each objective is numbered
2. Match the =bet to the table of resources. The table lists books from various

publishing companies that instructors may reference for information on theobjective.
Also, state that publishing companies such as Contemporary have developed an index thatcorresponds to the CASAS. TABE has also developed an index that corresponds to theCASAS.

b. Critique Curriculum Module
Using Reading Module I.B. 700 from ESJC Workplace Literacy Project, evaluate themodule using concepts concerning effective objectives and elements of effective lessonplans.
Problems are:

1. Specific and general objective the same
2. No pretest/posttest attached (answers should be included with pretest)

17 BEST COPY AVAILABLE



Train-the-Trainer
Curriculum Development

3 Factors to observe are not stated in lesson plan4 No vocabulary list
5 Lesson plan hard to read
6. Answers to exercises not included
7. No time references
3. No concluding activity
9. Motivational Activity questionable as motivating

Page 5

c. Write Curriculum Module
Using RSA handbook, Pridecraft New Ffire Orientation CASAS Job Profile, and ESJCCurriculum Guide, ask participants to select an objective from Pridecraft New FfireOrientation CASAS Job Profile Reading Section that was marked as essential to know.Working in pairs, panicipams write a module - completing the curriculum guide andsketching out a lesson plan. Instructor assists participants as needed. Resource materialsshould be available to assist participants. While participants are writing, instructorevaluates portions of each module for correctness. After completion of the assignment,the curriculum module of randomly selected participants is read to the group. The groupresponds to the curriculum module. Instructor evaluates responses as correct/appropriate.

6. Differentiate Between Formative and Summative Evaluation - 25 hr.Distribute handout - "Curriculum Evaluation". Divide participants into two groups. Giveone group the topic formative; give the other group sumrnative topic. Ask each group to liston a sheet of paper methods to accomplish each type of assesunent (one list per group). After10 minutes of discussion, ask each group to present their list. Note that both groups listedsome of the same methods. Emphasize the major differences are the timing of the evaluation -when the assessment is given, and the type of knowledge (Mall) evaluated.7. Review Curriculum - 1 hr.
Instructor emphasizes the important of periodically reviewing the curriculum. Referencehandouts "Curriculum Development" and "Formative vs. Sununative Evaluations. Note alsothat industry needs to approve all objectives.

8. Evaluate Workshop - .16 hr.
Participants complete the ESJC Short Course,Evaluation Form individually. Someone, otherthan the instructor, collects and returns forms to Institutional Research.

9. Closure - 41 hrs.
As a concluding activity, administer the review. After completion of the review, discuss theanswers. Ask participants to compare responses on the preview to responses on the review(same form u the preview - student may keep the review). Next, place fiipchart from Day 1containing each participant's workshop expectation on the blackboard. Review list by askingeach participant if their expectation was met.
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